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Overview

• Follows the State Model
– Performance Evaluation Reform Act (PERA) 2011

• District Teacher Evaluation Committee
– Also the PERA Joint Committee
– Designed the basic framework
– Wrote the rules and guidelines for 
implementation 

– Continuously monitors the process



Overview

• All evaluators must pass “Pre‐qualifying” tests 
(5 models)

• 15‐20 hours
• Re‐qualified every 5 years



Overview

• New Teachers (1‐4 years)
– Every year

• Minimum 3 observations (45 min or complete lesson)
• Plus informal observations

• Tenured Teachers
– Every other year

• Minimum 2 observations (45 min or complete lesson)
• Plus informal observations



Purpose

• Intended to improve instruction vs rating 
teachers

• Professional growth model disguised as an 
evaluation

• Collaborative vs directive
• Charlotte Danielson’s Framework
• Adopted 10 years ago (before State adoption)

– Studied 2004 ‐ 2006



Purpose

• To engage a dialogue with the teacher about 
his/her practices

• Evidence based
• Teacher and supervisor assess and discuss
• It is a conversation about performance – not 
the supervisor’s opinion 

• Also serves as an assessment of performance



Overview

• Danielson’s Framework Covers 4 Domains
– Planning and Preparation
– Classroom Environment
– Instruction
– Professional Responsibilities



Sample ‐ Instruction
Component Unsatisfactory Needs Improvement Proficient Excellent

3a: 
Communicating 
with students

Expectations for learning, directions, 
procedures, and explanations of 
content are unclear or confusing to 
students. Teacher’s use of language 
(oral and written) contains errors or 
is inappropriate for students.

Expectations for learning, directions, 
procedures, and explanations of 
content are clarified after initial 
confusion; teacher’s use of language 
(oral and written) is correct but may 
not be completely appropriate for 
students.

Expectations for learning, directions, 
procedures, and explanations of content are 
clear to students. Oral and written 
communication is appropriate for students.

Expectations for learning, directions, 
procedures, and explanations of content are 
clear to students. Teacher’s oral and written 
communication is clear and, appropriate for 
students, and anticipates/clarifies student 
misconceptions.  

3b: 
Using questioning 
and discussion 
techniques

Teacher’s questions are low-level or 
inappropriate, eliciting limited 
student participation, and recitation 
rather than discussion.

Some of the teacher’s questions elicit a 
thoughtful response.  Teacher may not 
allow sufficient time for students to 
respond.  Teacher’s attempts to engage 
students in the discussion are only 
partially successful.

Most of the teacher’s questions elicit a 
thoughtful response, and the teacher allows 
sufficient time for students to answer. 
Students actively participate in the discussion.

Questions reflect varying levels of complexity 
and are developmentally appropriate.  
Questioning and discussion techniques 
encourage students to be creative, analytical, 
and reflective.  

3c: 
Engaging 
students in 
learning

Activities, assignments, materials, 
and groupings of students are 
inappropriate to the instructional 
outcomes, or student differences or 
levels of understanding, resulting in 
little engagement. The lesson has no 
structure or is poorly paced.

Activities, assignments, materials, and 
groupings of students are partially 
appropriate to the instructional 
outcomes, or student differences or 
levels of understanding, resulting in 
moderate engagement. The lesson has a 
recognizable structure but is not fully 
maintained.

Activities, assignments, materials, and 
groupings of students are fully appropriate to 
the instructional outcomes, and students’
differences and levels of understanding. All 
students are engaged in work of a high level 
of rigor. The lesson’s structure is coherent, 
with appropriate pace.

Students are highly engaged throughout the 
lesson in significant learning, and make 
material contributions to the learning. The 
lesson is adapted as needed to the needs of 
individuals, and the structure and pacing allow 
for student reflection and closure.

3d: 
Using Assessment 
in Instruction

Assessment is rarely used in 
instruction, either through students’ 
awareness of the assessment criteria, 
monitoring of progress by teacher or 
students, or through feedback to 
students.

Assessment is occasionally used in 
instruction, through some monitoring 
of progress of learning by teacher 
and/or students.  Feedback to students 
is uneven, and students are aware of 
only some of the assessment criteria 
used to evaluate their work.

Assessment is regularly used in instruction, 
through monitoring the progress of student 
learning by teacher and/or students.  
Students are generally aware of the 
assessment criteria used to evaluate their 
work.

Assessment is consistently used in instruction, 
through monitoring the progress of student 
learning by teacher and/or students. Utilizing 
high quality feedback, teacher uses results to 
differentiate instruction for individual students.  
Students are fully aware of the assessment 
criteria used to evaluate their work.

3e: Demonstrating 
flexibility and 
responsiveness

Teacher adheres to the instruction 
plan, even when a change would 
improve the lesson or of students’ 
lack of interest. Teacher brushes 
aside student questions; when 
students experience difficulty, the 
teacher does not accept 
responsibility for student outcomes.

Teacher attempts to modify the lesson 
when needed and to respond to student 
questions, with moderate success. 
Teacher accepts responsibility for 
student outcomes, but has only a 
limited repertoire of strategies to draw 
upon.

Teacher promotes the successful learning of 
all students, making adjustments as needed to 
instruction plans and accommodating student 
questions, needs and interests.

Teacher seizes opportunities to enhance 
learning, building on student interests and/or 
inquiries. Teacher ensures the success of 
students, using a variety of instructional 
strategies.



Process

• Formal Pre‐Observation Conference
• Observation
• Teacher/Evaluator Self‐Reflections of lesson
• Post Conference
• Informal Observations, with feedback
• Professional Responsibilities
• Summative Evaluation Conference



Student Growth

• Effective 2016‐2017 (Piloted in 2015‐2016)
– Professional Practice  70%
– Student Growth 30%
– Teacher’s Summative Rating 100%



Student Growth

• Reading at all four levels
• HS

– Common Core Reading
– Science and social studies passages

• MS
– Common Core Reading
– Cross content passages



Student Growth

• Elementary
– Common Core Reading

• EC
– Letter sounds
– Letter naming

• Administered 
– Pretest Fall
– Mid progress Dec/Jan

• Evaluations due March 1 and May 1



Questions


